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AT HURWORTH, WRITING 15 AN ESSENTIAL PART OF THE CURRICULUM. 115 A SUBJECT
THAT 1S AN INTEGRAL PART OF ALL LEARNING, SUPPORTING AND BENEFITING FROM THE
WHOLE CURRICULUM.
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Deliver an
engaging, creative
and exciting
curriculum with
quality literature at
the heart, helping
to develop a love of
writing and
inspiring children to
want to write
through rich

N\

language models
and structures.
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Encourage children
to express their
thoughts and ideas
clearly and
creatively through
the written word,
learning to compose
and use
imagination in their

writing.
\- /
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Provide children
with essential
transcription and
grammar skills,
learning to spell,
form letters and
craft sentences for
meaning.

-

to develop an
awareness of
audience, ensuring
writing makes sense
and is purposeful
through a range of
different narrative
and non-narrative
contexts, building
on word-, sentence-

(Encourage chlldren\ (

\_ J

\and text-level skills)

Develop children
into writers with an
understanding of
the writing process,
including proof-
reading, editing,
improving and
transforming to
enhance their work
and publishing for a
purpose, learning to

writing.

take pride in their
\ J

\ (Support children tcm

Ensure writing is a
transferable skill
and that children
are able to apply
their writing skills
to communicate
across the across

the wider

curriculum, paving

the way for success.

be articulate and
confident
communicators,
drawing on their
speaking, listening
and reading to
express themselves
through written
language and
enhance their

\_ J

learning.

\_ J

@ IMPLEMENTATION - 401 00 WE ACHEVE 0UR AS?

At Hurworth Primary School, we immerse our children in a stimulating environment characterised by rich talk, quality texts, adventurous vocabulary
and real-life experiences. Our overarching goal is to enhance children’s life experiences through cultivating a deep appreciation for writing as an
imperative life skill that can be applied right across the curriculum and throughout their lives. Children develop their word-level, sentence-level and text-

level skills through our English lessons and use writing as a versatile tool through our wider curriculum.
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The self-regulation to engage in
planning, goal setting and management
skills which support writing — ‘taking

The ability to draw on a set of

The physical skills of
knowledge and skills relating to

handwriting, typing and

I

AS ) . :
! - spelling which need to be texts, language and the world to S control of their thoughts and actions’
ranscription developed to ﬂuency. Composltlon express meanlng Function .
This comes through the writing process.
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og A CONSISTENT AND SYSTEMATIC APPROACH

ﬁ A STRONG START

Early in the learning process, our core components of writing
(transcription and composition) may be developed in isolation, with
children developing their executive function through both. As children
develop their expertise, the components become more integrated.

In EYFS, writing is taught in accordance with the Early Learning
Goals. Children learn to write graphemes, words, captions and simple
sentences using key experiences and texts as inspiration. Ideas are
always collected and discussed prior to mark-making and writing and
children learn to orally compose.

In KS1, lessons are clearly structured to allow children to

develop essential knowledge and skills. Transcription sessions allow
children to develop their basic skills. Children continue to practise
these skills within English lessons in response to texts and experiences
and begin to compose when they are ready. Lessons in KS1 are
structured to allow our children to discuss ideas for writing before
forming written pieces. Children are taught essential knowledge and
skills to craft a piece of writing over time and begin to explore the
writing process.

This continues into KS2, where teachers guide children through a clear
writing process and children have the opportunity to generate ideas,
plan, draft, edit and publish their writing.

Literacy is embedded across Early Years provision through the characteristics
of effective teaching and learning: playing & learning, active learning and
creating & thinking creatively. This allows our children to develop a love of
Literacy, where they are confident, articulate and increasingly independent.
Key aspects of the Literacy offer in Early Years ensure that children develop
accurate letter and number formation and that they listen and take part in
five language rich experiences a day (for example stories, nursery rhymes,
poems, songs and rhymes).

The Lingfield Education Trust ‘Early Years Expectations: Trust Ready
curriculum planning document is a key driver in the e
planning and delivery of Literacy and Writing Trust Ready
opportunities in Early Years. It details key assessment  Lingieia-
points which extend beyond the Early Learning Goals.
Adults talk to children about the world around them
and link high quality texts to real life experiences to
develop vocabulary in context. Writing is then taught in terms of
transcription (spelling through phonics; letter formation through phonics and
handwriting) and composition (articulating ideas and structuring them in
speech, beginning to write them down).

Children at the expected level of development by the end of Early Years will:

Writing Fine Motor Skills
Early Learning Goal Early Learning Goal
* Write recognisable letters which are * Hold a pencil effectively in

mostly correctly formed. preparation for fluent writing —
* Spell words by identifying sounds using the tripod grip in almost all

within them and representing the cases.
sounds with a letter(s). * Use a range of small tools, including
*  Write simple sentences/phrases that scissors, paint brushes and cutlery.

can be read by others. * Begin to show accuracy and care
when drawing.
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] A GLEAR WRITING PROCESS

PR
22 SPOKEN LANGUAGE DEVELOPMENT

We know that writing floats on a sea of talk, and so speaking and listening are
intrinsically woven within each unit of writing. Children learn to use a range of
language structures linked to the text type. These are set out in our Speaking and

Listening Curriculum Overview document.

In EYFS, writing activities are carefully planned to allow
children to develop their transcription skills. When composing,
ideas are collected and discussed prior to mark-making and
writing.

In KS1, lessons are clearly structured to allow children to
develop essential knowledge and skills. Transcription skills are
practised within additional sessions. In English lessons,
children learn to compose. Effective composition involves
forming, articulating and communicating ideas and then
organising them coherently for a reader. This requires clarity;
awareness of the audience, purpose and context and an
increasingly wide knowledge of vocabulary, spelling and
grammar. Lessons in KS1 are structured to allow our children
to discuss ideas for writing before forming written pieces.
Children are taught essential knowledge and skills to craft a
piece of writing over time in order to build stamina, and
sufficient time is given to ensure children write quality pieces
of work and begin to understand the writing process.

In KS2, teachers continue to guide children through a clear
writing process and children have the opportunity to generate
ideas, plan, draft, edit, publish and transform their writing.

RICORDING WORK

Across the writing sequence, work is recorded in a variety of ways to capture
the nature of the session. Where sessions are discussion or group based, learning
is recorded in our class floor books. Where children have been independently
applying their new knowledge, this is recorded in their purple English books.
Published written work is completed in green writing books.

Children receive verbal feedback, live marking and written feedback in writing.
Please see our Marking and Feedback Policy for more information about this.

From the EEF, based on ‘The Simple View of
Writing’ developed by Beringer et al. (2002).

Ideas, words
and sentences

Text generation

Spelling, Attention,
typing and planning, reviewing
handwriting and monitoring

Transcription Executive function
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Transcription

2 BANDURITING

Transcription refers to the physical skills of handwriting, typing,
spelling and sentence construction. When children enter our school, we
are aware that transcription is conscious and effortful and so places
significant demand on working memory. This is why we explicitly teach
children these skills, supporting children to develop automaticity that will
lead to fluency in their transcription through high quality practice. This will,
in turn, support their composition skills as they move through the school.

Letter Formation/Handwriting Practice

Reception *  Daily Little Wandle letter formation until the end of Phase 2

*  Handwriting sessions twice a week from the middle of Autumn 1
focusing on gross motor and fine motor skills, linked to mark-
making

*  Focused handwriting sessions twice a week, revisiting lower-case
letter and number formation and introducing capital letter
formation following the end of Phase 2

*  Teacher support of letter formation within transcription and
composition sessions

Year 1 o Handwriting sessions four times a week, revisiting lower-case,
capital letter and number formation
*  Teacher support of letter formation within transcription and

composition sessions

Year 2 - 4 *  Handwriting sessions three times a week, introducing joins
between letters
*  Teacher modelling of letter formation within transcription and

composition sessions

Year 5+ . Handwriting interventions for children who need additional
support with handwriting
. Teacher modelling of letter formation within transcription and

composition sessions

Handwriting refers to children’s ability to use writing tools to create
written knowledge. We know that handwriting is complex; it requires
children to co-ordinate physical, visual and cognitive skills.

At Hurworth Primary School, we aim to develop children’s fluent
handwriting through regular practice and feedback. We aim to give
specific and accurate feedback to support children’s automaticity at the
point of writing.

Handwriting instruction at Hurworth starts from the moment the children
enter the building, through mark-making, and moves onto more formal
instruction once children access the first GPCs within our Little Wandle
Letters and Sounds Revised programme. Children develop their letter
formation of single letters within Reception, using the Little Wandle
mantras to support them. They learn how to form capital letters when
revisiting lower-case letters and also practise forming numbers. Children in
Year 1 revisit these areas, beginning to apply the formation into words. As
children move into Year 2, they learn to join between letters and apply
this formation within words. This continues into Year 3 and 4, with
children developing further joins. Children in KS2 begin to experiment
using pen, choosing their preferred writing implement.

From UKS2, handwriting is reinforced through modelling, but handwriting
lessons may be taught to specific cohorts or groups of children to support
their fluent handwriting development.

Please see our separate Handwriting Long Term Plan and Letter
Formation documents for more information.
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At Hurworth Primary School, children learn to type within their computing
lessons. This is developed each year, with children becoming more
confident in typing speedily. Typing can be used when publishing pieces
when children are confident typers. Some children may need to type due
to their specific needs. They receive additional practice to ensure that their
typing skills become fluent.

&4

Transcription

% SENTENCE CONSTRUCTION

50

ae_] SPLLLING

Spelling is taught daily, through Little Wandle Phonics sessions and, from
Year 1, the Lingfield Education Trust Spelling Curriculum.

Each week, children learn new spelling patterns or focus on words from
the statutory word lists using the Lingfield Education Trust spelling
programme. This programme contains the important content from the
National Curriculum Spelling Appendix 1 and words taken from the
statutory year group word lists. We have a strong emphasis on learning
the pattern as opposed to ‘learning the word’ so that children are more
able to apply spelling strategies to new and unfamiliar vocabulary.
Children encounter reqular opportunities to practise their spellings and
revisit these within and across year groups. Each week, a low-stakes
‘Spelling Bee’ is used to check that children are retaining taught patterns
and can apply these to new words. -

Ungfesd Educaion st
Spelling Curriculum
Overview {

Please see the separate Lingfield
Education Trust Spelling Curriculum
Overview for more information.

Sentence construction is where sentences that effectively convey
meaning, with appropriate grammar, syntax and punctuation, are
formed. It is the bridge between transcription and composition.
Children practise writing sentences composed by a teacher through
dictation within the initial years at Hurworth Primary, writing
sentences using the letter-sound combinations taught, and this practice
continues through school within transcription sessions. This frees
children’s cognitive resources, enabling them to focus on their
transcription skills through extensive practice.

Children are taught how to build sentences through developing their
understanding of word class. They learn what the subject and verb of
a sentence are, and how this can help them to build single-clause
sentences. Time is spent in each year group embedding this so that
children are confident in constructing sentences.

As children’s transcription skills become more embedded, their working
memory is able to concentrate more on writing composition. They
learn to compose sentences using their own ideas, scaffolded by
teachers’ modelling of how to create single-clause sentences and then
how to combine clauses to form sentences with more complex
grammatical structures. Activities such as sentence-combining, framing,
expanding and shrinking are used to support children initially, with
children then moving onto collaborative and independent sentence
writing so that, within composition, they can form sophisticated
sentences that convey meaning and effect linked to the audience and
purpose.
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&2 EVERY PILCE EVERY TIME

Each year group has a set of expectations for the basic elements each piece of writing should have. These are in line with what the children have been taught
and are referred to within English lessons and across the wider curriculum. These expectations are adapted for children with specific needs.
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Every Piece, Every Time Every Piece, Every Time Every Piece, Every Time Every Piece, Every Time
I " . In Year 2, our writing must always.. In Year 4, our writing must always...
n Reception, our writing must always... In Year 1, our writing must always
. ,
Start at the left. # Have neat handwriting that is rd Have clear, joined handwriting.
# Have neat handwriting that is formed #7 consistontly sized, is ent on the line
# in the correct direction and is sat on and has some joins. & ¢ Have capital letters and full stops
l Go from tep to bottom. the line.

A Have capital letters for names and the

Have finger spaces between words.
finger sp pronoun L.

b Have finger spaces between waords

—> Go from left to right.

Have capital letters to start sentences. B .
Use question marks, exclamation marks

o | > &

a Have graphemes formed in the correct H ital L ? ! , and commas correctly
direction. ave capital letters to start sentences Have full stops to finish sentences.
—
) Use apostrophes for contraction and
Have our graphemes sat next to each ® Have full stops to finish sentences. A Have capital letters for names and the possession
sat th pronoun L.
other.
Be written in the correct tense
ﬁ A Have capital letters for names and the ? ' Use question marks and exclamation
Have finger spaces between words o pronoun L. i @ Be written in paragraphs

marks correctly.

®  Hurworth 4 ®  Hurworth 4 ®  Hurworth 4
urw

= == == #
Every Piece, Every Time Every Piece, Every Time Every Piece, Every Time
In Year 6, our writing must always.. In Year 3, our writing must always.. In Year 5, our writing must always...
P L .-
#"  Have clear, joined handwriting. # Have neat, joined handwriting that is ,l‘ Have clear, joined handwriting.
d consistently sized.

1>

A » Have capital letters and full stops. + Have capital letrers and full stops.

>

Have capital letters and full stops.

A Have capital letters for proper nouns. Have capital letters for proper nouns.

13>

Have capital letters for names and the

> |

’) | Use question marks, exclamation marks, pronoun I Use question marks, exclamation marks
L

+ commas, brackets and dashes correctly. , and commas correctly.

~d

Use question marks and exclamation
) Use apostrophes for contraction and + marks correctly ? Use apostrophes for contraction and
possession. possession.

-~

) Use apostrophes for contraction and
Be written in the correct tense and in P phes f @ tg Be written in the correct tense and in

Standard English. possession = standard English.

® @ Be written in the correct tense.

Be written in paragraphs. Be written in paragraphs
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BASIC SKILLS ROAD MAPS

Our Lingfield Education Trust Basic Skills Road Maps help teachers to identify the key elements of transcription that children have previously encountered
and which elements will need to be revisited so that they can be embedded. We recognise that not all children will move through the journey at the same
pace, and so these maps can be used to track back and identify what children need additional support with. These road maps aim to help with transition
between year groups and ensure that children are not moved on through the curriculum too quickly without embedding their basic skills.

ITir}gfie@jﬁ-: Reception - Year 1 Secure bot wil s
need fo be revisited
Teach and revisit enlence &

Secure but will sill
need fo be revisited

iefees Inchucing for oraper
v persona prerou |

+ Secogriie et tomatin ospont
e artin

Secure but will still Teach and revisit
need fo be revisited ol

+ Know tha peint makes mearing
Make mans and begin i e
mecning fo thess

® m
2 e
5 Lingfield /= Year 2- Year 3
= ducation Trust U Secure but will still
s need fo be revisited
B - Whato sentence & Secure but will still
8 . Secure but willstill I Samtoncs ponchualon (sialeman qusstion, commend, Teach and revisit need fo be revisiled
> need to be revisited axciamation
+ e oo oo taton ond plocemant of e ——
€, s Lo S SIS coe and Yoo ¢ speing
#% - latters (inchuding for proper pED.AI and prasen! lanse Yaor 1/2 COmmMON axcepiion words and some
e the peesanai proncan ) renic code (phoneficaly oviibiel speling  * MmO SKCBpon words and som
- R siops i Teach and revisit ol e el soid e Yeor 344 words
B —— R T e + Wht betance s - Hodcs clous, mol o
. g spem * Ltlromaton: s crrvon o e e o] g pctams
+ Application of camect graphemes for the T = ?;&”:'l;{:mﬁa‘ e e © Yeor 72 comman excepicn
plonama . 0-or@nating and subardinoting conjunctions
Will need further work Teach and revisit + Yeor ‘J’ZCDI’”I’\CDI’\ SXTEDNON WIS Pn\l and present - simple ond progressive terses
- + Coguinan o b ngf'eld f Year 5 - Year 6 Secure but will stil
[ - e o s e need o be revisited Teach and revisit
e 8 s Secure but willsfll
fing own first name . Mmat @ clause, main clause, subordinate clause, * Leoibl UN ”‘””
E b Secure but will st oz man clause. sbordinale clouie. | L ion of noni cods and Yeor 56 speing Viied
o H need fo be revisited Teach and revisit . senty zed handwiing win _
" .
= 2 T . i, srogroive ons
e I 5 o Yoo sibwoss . B SN
2 B rirors o, orose
o Dafos the ok chousd sl
Basic Writing Skills: Hundwnhng 3 }'.q' s ousa 0 coneson
+  Some of the Year §/6 words 2

oo
+ Most of the Year 5/6 words

o
S o
Will need further w S
Teach and revisit E b) &
BT —— + Apgimama pronic coce B9 B o
oo corst s o s s feay 3 35 :
P COMMON EXCADNON WorD: ™ w 5
+ Sent punchuation ml:-w-m; questions, commanc. 8 = o
anciomatiore] T i — k3 g »
: Caaanaing conuncions v st o) e o oo F g ]
+ Quesiion mors  Subordioling corunclors funen I becouse) °°' % ®
+ Exclamation mors L Rsvihes o Cormmacite and pasaren ! S ('3 =
Basic Writing Skills: Handwriting, Spelling 1
= Teach and revisit
Will need further work. Teach and revisit eed furthe . |.gu.mumwevem 7
+ Clouse, main ciause. subordinato «  Accuotely posiion ond punctuate pivases  *  APpication of phonic code and Year 5/6 speling pottems
sy :

clause
+ Acghcation ot ghonkc cade cnd

Using hyBnens o avold ambiguy

Basic erﬂng Skllls Handwrlﬂng, Spelling and Sentence Construction
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cﬁ:%o DOMAIN KNOWLEDGE

Composition

We recognise that children must develop extensive knowledge in order to
become effective writers. Effective composition involves forming,
articulating and communicating ideas and then organising them coherently
for a reader. Children need to have a knowledge of words, sentence
grammar, text structures and the demands and process of writing. This
requires clarity, awareness of the audience, purpose and context and an
increasingly wide knowledge of vocabulary, spelling and grammar. Our
writing process at Hurworth explicitly teaches these elements to ensure
that children are confident when composing writing for themselves.

Oral and written composition are intrinsically linked. We ensure that
children develop their speaking and listening skills across the curriculum,
as well as helping them to orally compose. We encourage composition
from Reception, however this is heavily scaffolded for our children until
their transcription skills have become more automated.

Our writing process allows children to develop secure knowledge of
the domain they are writing about. This may be through a quality

text, wider curriculum lessons or a real-life experience. We also use
our English lessons to develop children’s broader knowledge of the

world, helping children to develop their vocabulary and writing, as
well as reading.

gy
jﬁ W61 -QUALITY TEXTS

Through our writing curriculum, we aim to turn enthusiastic readers into
writers who can express their thoughts and ideas throughout a range of
genres. To facilitate this, our children are immersed in a breadth of high-
quality literature, visual and digital texts, and these are used to inspire
writing. Through close links with our reading curriculum, we aim to use
these texts to encourage the children to develop culturally, emotionally,
socially and spiritually. Texts are chosen to enhance creativity and often
make links to the children’s interests and our wider curriculum areas where
appropriate.

TEXT-LEVEL KNOWLEDGE

15

Children at Hurworth Primary School are exposed to a wide range of
text types within the reading curriculum. This allows them to see the
different forms writing can take and feeds into the writing curriculum,
where children learn to write for different contexts, purposes and
audiences, using different forms and structures within fiction and non-
fiction writing.

Children begin by creating texts for familiar audiences. As they gain
experience with writing and begin writing within more varied
contexts, they move onto more diverse audiences.

Teachers support children to break down the compositional features
that writers use to meet the needs of the purpose, audience, form and
structure of writing, thinking about how words, sentences and the
whole text have been shaped, through English and reading lessons.
Children are exposed to real and teacher-written models and learn to
unpick these by looking at compositional components. They are then
supported to emulate these approaches in their own writing. Teachers
also live-model shaping texts to suit the context, audience and
purpose, supporting children how to compose their own writing.
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Composition

Meaningful opportunities are provided for children to write for real purposes and audiences through a range of narrative and non-narrative contexts. We
encourage children’s creativity and want to broaden their imaginations by taking them to fantasy worlds, providing language-rich environments and giving
them real-life experiences. In Reception and Key Stage 1, children begin to write for different audiences and encounter different contexts to write for a
purpose. This is developed and strengthened in Key Stage 2, where children enhance their understanding of a writer’s craft and see themselves as authors. In
Key Stage 2, writing purposes are repeated and built upon across the key stage to solidify understanding of contexts and enhance skills and knowledge in
grammar, sentence structure and punctuation. Children begin to consider the writing style in Upper Key Stage 2.

F B @

Context Audience Purpose Style
What sort of Who am I Why am I What tone
writing am I writing this writing this? will my

doing? for? writing have?

When we write for different purposes,
we might write to..

These might be broken down further
into the following purposes:

©]

EosR 2 EF g

entertain  inform  persuade discuss recount  describe perform  instruct explain

.. as well as other purposes linked to our final outcome.

SENTENCE-LEVEL KNOWLEDGE

WORD-LEVEL KNOWLEDGE

Grammar and syntax are taught in context within the writing
sequence, and these elements are clearly linked to how they will be
practically applied in children’s writing. Grammar and sentence
instruction focuses on building children’s grammatical knowledge
and ensuring that they learn to use a range of sentence structures
that articulate meaning. Children learn how to apply newly-taught
grammar within sentences and paragraphs and embed this
progressively through meaningful and engaging writing units. They
are taught to use precise grammatical terminology to discuss and
learn from the works of notable authors, learning to explain their
own authorial choices. Standalone grammar lessons are taught to
revisit previous concepts in Upper Key Stage 2.

At Hurworth, we see vocabulary development as essential to children’s writing

composition. Writing instruction is intertwined with vocabulary instruction to support

children’s writing composition, helping to develop secure mental models of new vocabulary.

We aim to link words’ meanings to different contexts, as well as their grammar, spelling,

etymology and morphology. Through our English lessons, we look at the meanings of new

words and ensure that children can proficiently apply these in their own writing through:

* Explicit vocabulary instruction that introduces new vocabulary within our writing
process

* Planned opportunities for children to understand the meanings of new vocabulary,
linked to texts and experiences.

* Planned opportunities for children to use vocabulary in their spoken language, reading
and writing, making links between these.
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Composition

Our grammar progression is used to ensure that we can track We use Flashback 4 at the start of each lesson to check and review children’s
children’s learning of a particular element backwards and forwards. prior knowledge and make links between their prior knowledge and today’s

This allows staff to make adaptations to the curriculum, build on learning. Each lesson starts with a grammar, punctuation and improving focus,
prior knowledge and be consistent in the terminology they use. This alongside something that will prepare the children for today’s lesson. This allows
links to the National Curriculum for English and our Trust Writing them to consistently revisit elements they have learnt, strengthening these in their
Standards. The progression is broken down into word level, sentence long-term memories and allowing them to encounter and apply grammatical
level, text level and punctuation. vocabulary.

Grammar and Punctuation | C Progression for Learning LRGPt GRAMMAR FOCUS PUNCTUATION FOCUS

——
—

Reception Year 1 Year 2 Year 3 Year 4 Year 5 Year 6

®

FLASHBACK
FOUR

[MPROVING FOCUS SOMETHING T PREPARE YOU FOR TODAY..
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Composition

Units of writing are planned using each year group’s Long Term Plan for writing. Each half term has the range of text types identified to teach, a choice of
core driving texts (linked to our whole school reading spine), suggestions for stretch activities and the key elements required for each text. Teachers select from
these, choosing which to focus on in individual sessions and which to continue to model, ensuring that the specific components of different text types are
taught and included. These can be found on each year group’s website page or on the writing page.

&S

Year 1

Context: Riddle poem to describe a specific noun
Audience: Teacher
Purpose: To entertain the reader and encourage them to guess the

Context: Report about a topic, using accurately demarcated sentences Context: A character profile
Audience: A classmate Audience: Year 3
Purpose: To inform about different aspects of a subject Purpose: To describe the character

Context: Mulistep instructions
Audience: Year 2
Purpose: To tel the reader how 1o do something

Context: A non-chronologal report based on research in the form of a website
Audience: Year 5
Purpose: To inform people about a historical subject

Context: A third person historical narrative, reteling a story or section of a story
Audience: Yeor 4
Purpose: To entertain older chidren, showing historical knowledge (n an engagng

Whilst we would expect the selected texts to be used as
a key texts over the half term, teachers also select and ==
create additional texts to support the writing journey —

Use simple organssational devices (headings and subheadings)
Use precise nouns 1o gve detod and avoid ambiguity

Choose imperative verbs to suit the purpose

Use adverbs and adverbial phrases to add clarity to the reader, including ot the
beginning of a sentence

Joun sentences using co-ordinating conjunctions (and, but, 50, or) and
subordinating conjunctions (when, |, that, because)

Write a range of sentences using conjunctions to show cause and effect

(because, although, 50, 50 that)

Use commas within a list

Use apastrophes for contraction and possession (singular and plural  relevant to
topic)

Write neatly using the appropriate spacing, ensuring handwriting & generally of
a consistent size

Use the diagonal and horizontal strokes that ase needed 1o join letters and begin
t6 understand which letters, when adjacent 1o one another, are best left not
foned

Apply and spell correctly Key Stage 1 spelling rules and those covered from Year
330 for

Start 1 evaluate the effectiveness of their own writing, taking into account the
audsence and purpose and suggest improvements

Read sloud thew own writing 1o a group, using appropriate intonation

Rewrite the instructions, organsing them in o different woy, using a range of
organisational devices e g. diagrams, missing out steps

appropriate detal, usi
Begin 1o use iverted |
after the speech)
Maintain writing in thi
Use adverbs to show t
Use prepostions to s
Use adverbials showiry
Extend sentences with
when, aithough, 5o thi
Begn some sentences
Experiment with verb (
Use apostrophes for ¢t
topi0

Write neatly using the
a consistent size

Use the diogonal and |
t understand which U
jouned

Apply and spell correc
3% far

Start 1o evaluate the ¢
audience and purpose
Read aloud ther own

Rewrite a section of th
of the story is expresst

Expected Standard Focus

Context: A biography on a hsterscal figure
Audience: Parents

Purpose: To gue information in a formal manner, using a range of presentational
devices

Effctrely pan wrting asting ond deveeprny mnul sdeus & awng on 1wl - preciong
where aecestary
e biogr g appeopranet Incdng an opening SEtIATY Urirsduc g the parion]

decnclogeal srdo, o [

Context: An expianstion text m an imperson ste
Audience: Peogie wha vt the Great North Museur
Purpose: To expiin o process

Effectiety pan wreng, netmg and devvicgmg miil seas. Sramag on rretng - prcang
ey

o e porion -

B cohenon wihen & poragroph rsugh repension of ey words and PSS proncunt,
g synomsgms, wting Comnctive Gdverbs (e hawever, tharefore, in 0d6bon, S,

Effctety control wemmg, ¢ clasmgs
Use & wnde renge of resentatinal and e
v such &8 hgerin, ekl dagpams and wmages
e technial longuage

Use fronted advariah and nlorimatng compnctions 1o aw semirtes and dfforences ¢ §

opmng:
hatonsh devces 1 strcture test. mcliting

Jom writng gy and flumty wah inressed spoed
Spol ot of the Yeor 31 stanutony woed bt and the baught Year 516 weeds corvectly o my

rany
Wt mords wah prefas nd uffaes nderianding the masnung and effes they conary (e §
il able, <l «

= check the mesning and spling of words end o thess

2y th s thre o o e of word
L redrat by preponng changen 12 vocabulary rommar a8 punctustion 1o
o4 clry mouning

postiens, woh growing confidence, 9 4 greup o the whele hss, using

oling the tone end velime 19 that the meaning b coer

e of the birsohy by

290 diffeent form € smbine foctus arice, pesere book. Horle Hoscren
Newasoun

Use @ wede ronge of preseetat ol and orgonnsmonsi Sevien
Gagpems, photogyaphe, capuns, fowchares, ossany of terms an
and fucts

Understand the sursose of different cenpntaes and use

Comtext: An non lneas narrative that includes a flashback
Audience: Year 3

Purpose: To entertain the reader, showing a shift in time to revesl something about
the character or storyline

 Effacinety plan wrsng. neting ond dereigeng et sies, draweng o reosng - précoing

temse chesce
© Indicote doyrers of possbiny usng adurts and medl verty
« Use the prfect form of v to mak reanionshgs of tme and

o of wrang

types of wemg
 Seurely use muts ciuse semtmnces and porin claeaes Gnd commas corrcst, Sowng a0

Jom wriing loghly and lusnty wah roand peed
Spe moctof the ory ward hat and he 1ot Your S words comecty =

W words wa prefus and wffaes wdervianding the meanng and efec they convey (s §
abi, by, -bly ic)
Lo s have vt ey (sharnaties Sarsphe) and £ ped hem

with growng confidmnc, t o o the whols s, using
apprepeate wemation end corsreling the 100 wnd voma 10 that the maning  lear

st o vome of the explomatien by
ausencos 5 goenger chbdven, slder agrem
ant chidren vaiing @ maseam

9 egbly end flamily weh mcreased
of the Yeur 118 wanutory word lot and the taught Yeas SI% words corretly i g
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@ Wirna words e prefams and sulfes undertanding the meanng and effect they convey o 3

© Know that seme woreh have ‘sdmt ietery (aternatee dgropha ond con spet them corracly
(04 Waight. o)

 Use a dctionary 1 chack the measing ond spebng
and ansenyms usng the st thee o fous etters o

o Fvaloste, el and 1o ft by pecporng chenges ta rocabuiary grammar snd perctuatian 1o
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ppeopevse Intonacin aed controdmg the 1one snd wokmn 50 that the meanAg & cees

b and @ thevesrs s fod synmgms

Linh idees acress paragraphs by usng odeerbiat phrases for tme, place snd rusmber o throogh

marks for exclamation sentences
marks for question sentences

and clauses using the conjunction ‘and’

ideas together

letters and full stops to demarcate sentences

letters for names of characters and places

€ontaining all of the 40+ phonemes taught

all tricky words taught correct

~case and capital letters correctly, with most letters
shape and size

writing aloud clearly and discuss what they have written

10 check it makes sense and make some corrections

and coherently for different purposes, beginning to draw
10 inform the vocabulary and grammar of their writing
and use new words in their writing, including precisely

Y
writing of a longer plece, maintaining interest in the narrative

impact of writing on the reader
edits and corrections to own writing after discussion with

iy object
o Explain the langunge and structurol features of instrctions o Plan weiting in mote form far each oart of the stars « dentiu how lanauae and oresentation contrbute to meanina o Assemble information about  topic describina different asoects of = Form a narrative character profile by sequencing sentences o Use capital letters and full stops to demarcate sentences
o Plan writing through noting down steps in chvonological order and thinking o Punctuate sentences o Year5 he third person throughout o Use question marks for question sentences
:bw' b ::h:'ﬂ's e s i ;M exdamation x; . RY. |consistently in the past tense « Join words and clauses using the conjunction ‘and'
o Ensure eps can be easiy follow o Group sentences &
o Punchce seskimnces acratay; wilng copill s, Sull tops wid quaition. (o Ui el s  words and endings ®  Use adjectives to describe the object
iy o Bt ok bl e adjectives to describe characters and objects o Address the reader directly using a question e.g. What is it? Can

you guess what I could be?

Spell words containing all of the 40+ phonemes taught

Use capital letters and full stops to demarcate sentences

Spell almost all tricky words taught correctly

Form all lower-case and capital letters correctly, with most letters
accurate in shape and size

Read own writing aloud clearly and discuss what they have written
with others

Re-read writing to check it makes sense and make some corrections
toit

Write effectively and coherently for different purposes, beginning to draw
on thelr reading to inform the vocabulary and grammar of thelr writing.
Write two riddles — one in the first and one i the third person

Begin to use rhyming couplets

Actively seek and use new words in their writing, including precisely
chosen vocabulary

Evaluate the impact of writing on the reader

Make simple edits and corrections to own writing after discussion with
the teacher

Children revisit text types and build on these,
being exposed to different ways in which these
text types might be presented and experiencing

e.g. non-fiction texts linked to wider curriculum areas, e the nuances of these. Our progression in text

or model texts to include the specific language and
grammar content which pupils are learning to master.

ety by sang all e wnd punctuston taught 10 fr preity 13
he

o Weiting succncty by uning o grarmmar and penctsation taegh 20 or precaely to
engage the reader

types can be seen on the next page.
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Ticks in v are options within the challenge aspect of the writing process or part of a ‘choice’ CAP in UKS2).

Year 1

Retell a story v v v v v
Recount v v v
.§ Character profile v v v v v
g Setting description v v v v v
E Narrative v v v v
Play Script v
Poetry (different forms) v v v v
Simple recount v
Information text v v
Non-chronological report v v v v
Instructions v v v v
§ Recount: postcard]letter/email v v v v v v
§ X Recount: diarg/blc?g/log v v v v
ecount: newspaper/egew::;zsri v v v v
Recount: biography/obituary v v
Explanation v v v v v
Procedural writing v v
Persuasive note/letter v v v v v
Advice email/letter v v v
3 Poster/presentation board v v v v
3
£ Advert/advert script v v v
E Persuasive leaflet v v
Review v
Persuasive speech v v
i g Balanced discussion v v v
g
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Writing

' PROGRESSION IN NON-FICTION

Non-Fiction Texts | Curriculum Progression for Learning

Hurworth

To discuss

DISCUSSION TEXTS

elaborations, evidence and/or examples.

Discussion texts are not limited to controversial issues but to polarised views too. Discussions contrast to persuasive texts which generally give only one opinion or viewpoint which will be biased.

Purpose: To present a reasoned and balanced overview of an issue or controversial topic. Usually aim to provide two or more different views on an issue, each with

Text Structure

Grammatical Features

Planning and Preparation

« A statement of the issues involved and a preview of the
main arguments

o Arguments ‘for’ with supporting evidencelexamples

®  Arguments ‘against’ with supporting evidence/examples

«  Ends with @ summary and a statement of recommendation
or conclusion

*Another common structure presents for’ and ‘against”
alternatively within each paragraph

»  Present tense (including the present perfect form, e.g. some
peaple have argued, some people have said ..)

o Noun phrases e.g. some people, most dogs, vehicles,
pollution

+ Heading and subheadings to support presentation

«  Paragraphs to organise ideas

«  Adverbials to create cohesion across paragraphs

*  Formal or informal vocabulary choices

o Layout devices, ie. diagrams, illustrations, sound
(presentation) to give information or evidence

*  Passive voice to present points of view, e.g. [t could be
claimed that.. It is possible that.. Some could claim ..

o Subjunctive form, ie. If people were to stop hunting..

*  Colons and semi colons to separate and link ideas

o Questions for title, e.g. Should everyone travel less to
conserve global energy?

o Use introduction to show why the issue is being debated,
e.g. There is always a great deal of disagreement abouit..

e Show both sides equally

®  Support each point with evidence

«  Give reasons in conclusion if one opinion is more supported

*  Discussion texts can be combined with other text types,
e.g. explanatory texts

* *
* *
* *

Openers

Conjunctions

Vocabulary

Some claim..., Many people think/believe..., They also argue
that..., It is thought..., Maybe.., Possibly.., We can see that..,
On the other hand.. Another point is..., Furthermore...,
Therefore..., On balance I feel.

Contrast and comparison: however, although, equally,
similarly, compared to,

in contrast, alternatively, despite this, instead, whereas,
nevertheless, moreover,

on the contrary, apart from, for all that, it is doubtful, all the
same, yet

Conclusion and summary: therefore, finally, in conclusion,
to summarise,

in the end, overall, ultimately, after all, as a result, on the
whole, in short

controversial, debatable, disputed, discussion, argument,
viewpoint, opinion, attitude, doubtful, perhaps, possibly, far
from certain, perspective, contentious

Composition

Our progression in non-fiction texts supports teachers’
planning further, setting out the text structures,
grammatical features and planning and preparation
structures for the different text types. Key vocabulary and
grammatical terminology is shared, as well as different
forms of the text type. The grammatical features of the text
type are also set out, which help to underpin the planning
process.

« Short noni

o Debate
o Leaflet
o Article

Forms of discussion text

«  Editorial about attitudes to an issue

ion book on an issue »  Newspaper or magazine presenting two points of view
o Letters based on issues

«  Essay giving opinions

Year Group

Grammatical features to include in discussions

nla

nja

nla

nja

| 5| wlrf =

Consistent use of present tense (12)
Use of present perfect form of nouns (Y3)
Effective use of noun phrases

Use of paragraphs to organise deas

Use adverblals

Headi bheadi

and gs to aid pr (¥3)
Create cohesion within paragraphs using adverbials
Use layout devices to provide additional information to quide the reader

Create cohesion across paragraphs Using a wider range of cohesive devices which can include adverbials
Make formal and informal vocabulary choices

Use the passive voice to present points of view

Adapt degrees of formality and informality to suit the form of the discussion

Use conditional forms such as the subjunctive form

Use semi colons, colons and dashes to make boundaries between clauses
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Composition

The writing process will generally follow the sequence as outlined below. Teachers will use their knowledge of the needs of their class to determine how
much lesson time is dedicated to each step to ensure that basic skills are secure and contribute to effective composition. The general writing sequence
for one piece of writing will take between one to three weeks, to ensure secure understanding and strong application of skills. This sequence is adapted
based on the year group and text type that is being written, with teachers considering the number of days given to each element.

In Year 1, the writing sequence finishes at the ‘editing’ stage, with this being done through feedback discussion between the class teacher and the child.
From Year 2 and above, the full sequence is used. Publishing may be done in different ways, ensuring that the children are doing this for their real
audience.

Where children are absent for any part of the sequence, the teacher’s model is used to support the children in being successful in their writing. For
example, if a child has missed one part of their draft, the model will be put in the child’s book for the missed day.

U
N Plan and Practice: Practice:
Immerse Explore
Sequence Language Grammar

% e s

w
— $:'\
Edit and Pause and

Improve sl Stretch

M Ea A5
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Immerse

1 - 2 sessions (+ reading sessions in KS2)

Composition

Expl
A xplore

1 session

Through shared reading or launching of an experience, children are
immersed in language. Children gain a knowledge of the text’s context and
genre. In KS2, they may also have encountered similar texts within reading
lessons.

Fiction and Poetry:

Respond to the text, discussing and making connections to other
texts.

Find out about the author/poet, including their style or formality.
Discuss the audience and purpose of the text, linking this to genre.
Make links to prior knowledge, vocabulary and the wider
curriculum where appropriate.

Ask questions about the text.

Explore the text through speaking and listening activities and
drama.

Non-Fiction:

Respond to the text, discussing and making connections to other
texts.

Discuss the audience, purpose and form of the text.

Make links to prior knowledge, vocabulary and the wider
curriculum where appropriate.

Ask questions about the text.

Explore the text through speaking and listening activities and
drama.

Children explore a high-quality model text, analysing and
unpicking it for audience, purpose, form and style. They discuss
language, grammar, structure and organisational features,
identifying how they created an effect, linking to authorial intent.
The audience and purpose are considered throughout this explore
section of the writing sequence. Speaking and listening
opportunities are used with fiction, non-fiction and poetry to
explore models further.

Fiction and Poetry:

* Delve into the language choices, linking these to audience,
purpose and genre.

* Pick out grammatical features, thinking about what has been
used and what its purpose is.

Non-Fiction:

* Familiarise the class with the form of the writing.

* Look at how the text is structured. Think about the purpose of
this and how it suits the audience.

* Identify language and grammatical features, focusing on
the purpose of these

Children in Year 5 and 6 completing a ‘choice’ piece will explore a
variety of texts linked to the purpose, exploring the similarities and
differences between these.
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Composition

Practice: Lang uage

1-2 sessions

Key ideas are planned. Children make decisions around key ideas, language, vocabulary
and sequence/structure. These are linked back to the context, audience and purpose,
thinking about the effect on the reader. A class plan is formed and added to the working
wall. This will be added to over the writing sequence. When the focus of the piece of
work is on grammar and vocabulary, children write from the class plan, adding their own
ideas to this when they are ready. When the focus of the piece of work is the plot, or it
is a ‘choice’ piece in Y5 or 6, children create their own plan.

Fiction and Poetry:
* Look at the purpose and audience of the intended writing.
* Focus on sequencing the narrative or poem through:
* story maps
* sequencing pictures
* graphic organisers/skeleton plans
* bullet point lists
* boxing up
* Use drama to retell the narrative or poem.

Non-Fiction:
* Look at the purpose, form and audience of the intended writing.
* Focus on structuring and sequencing the narrative or poem through:
* sequencing pictures
* graphic organisers/skeleton plans
* bullet point lists
* boxing up
* Discuss with a partner how the work is going to read and look.

Children are given the opportunity to develop their
vocabulary within the context through explicit vocabulary
instruction and explore language structures that have
been used within quality examples. Children use their
vocabulary in their spoken language, reading and writing,
making links between these. Language focus lessons could
look at elements such as word class, vocabulary
development or figurative language.

Fiction, Non-Fiction and Poetry:

* Collect vocabulary linked to the form of writing,
thinking about the purpose of the vocabulary.

* Develop and extend vocabulary through:

drawing vocabulary from the text

using thesauruses or synonym/antonym banks
ranking vocabulary, drawing on shades of
meaning

finding synonyms

creating word maps

replacing words

speaking and listening activities
sentence-level activities

short writing outcomes

* At the end of the session, feed the language collected
into the class plan.
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Composition

Draft

1-3 sessions

Children have the opportunity to develop and practise sentence-level,
grammar and punctuation skills that will feed into the final piece of
writing. This will often focus on brand new learning, teaching this
explicitly, but could include consolidating key skills or revisiting
elements previously taught (in this year group or previous year groups).
All grammar practice work links directly to the context for writing.

Fiction, Non-Fiction and Poetry:

* Look at the purpose of the sentence, grammar or punctuation
feature, linking this to the model and its purpose within this. Think
about what happens when it is or is not used, and how this affects
the audience and purpose of writing.

* Investigate how the feature can be applied through teacher
explanation, teacher modelling, shared writing, opportunities for
scaffolded practice and independent application.

* Develop and extend this knowledge through:

* speaking and listening activities
* sentence-level activities:

* dictation

* sentence overwriting

* sentence framing

* sentence extending

* sentence combining

* sentence expanding

* sentence shrinking
* short-writing outcomes

* At the end of the session, feed examples of applied grammar into
the class plan.

Children are given the opportunity to write for a purpose, linking to the context
and audience, drawing upon all of the elements of the writing sequence. Drafting
may be split over a number of days, focusing on specific parts of the final plan.
How this is split will depend on the text type. Some writing can be completed in 1
lesson.

* Quickly recap features that have been taught that link specifically to the part of
the text that is being written. Short-burst activities can be done orally or on
whiteboards.

* Model the section of writing for the session, making links to the class and
individual plans and showing how to use the ideas from previous sessions in
their writing. One specific grammar feature may need to be focused on within
this session.

* Show a teacher model and pick out how the feature is used and its
purpose

* Model writing through shared writing, taking on feedback from the
children

* Show the start of a model and complete together through shared writing

* Model the section completely, using an author’s voice to show why
choices are made

* Children write the section or sections that they are focusing on in purple English
books. They miss a line to allow for space to edit and improve. For each new
day, the short date is written in the margin. Younger children rehearse sentences
before composing. In Year 1, teachers ‘stretch’ children who are secure in their
transcription skills through targeted discussion.

* At the end of each session, children must re-read their work, focusing on the key
features and ensuring that their ‘Every Piece, Every Time’ basic skills are correct
and that their writing makes sense.
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Edit and Improve

1/2 — 1 sessions

Composition

OZN

Pause and Stretch

1-3 sessions

Editing and improving is always modelled by a teacher. Children re-
read all parts of their writing for sense, making any final corrections
to their basic skills. Editing is completed to ensure coherence, making
corrections based on 1:1 discussion, written feedback, peer feedback
or whole class feedback. This could be a whole piece of writing or
within a section highlighted by the teacher. Children who need
additional scaffolding will work with an adult to focus on ensuring
these elements are secure.

When children are ready, they begin to improve language and
grammar, linking this back to the elements studied in the writing
sequence through whole class feedback. Children are given time to
revise, add in, take out or improve their writing independently. They
evaluate whether their piece has the intended effect on the audience.

Publish

1 - 2 sessions

AR
41.‘\'5

Children publish work in many different ways. This could be orally
sharing their work with its audience (particularly in younger year
groups), writing and presenting work with appropriate features to
the form or through presenting their work (e.g. through recording).
This is an important element of writing, helping the children to feel
inspired and motivated to write and taking a pride in its
presentation, seeing themselves as writers. Published writing is
placed in the children’s writing books, and this follows them
through school as a record of their journey as an author.

Pause and stretch sessions begin in Year 2. Teachers will read and assess whether
children have securely applied the features taught within the writing sequence. From
this, they will make the decision whether children will need to pause or stretch and will
plan for each group of children.

Pause

This is an opportunity to consolidate their previous learning.

An element that the group of children are not secure with is retaught.

Where needed, children practise this element through sentence-level activities.
Children edit a photocopy of their published piece of writing, with support as needed.
They focus on including the retaught element, as well as going over ‘Every Piece,
Every Time’.

Children rewrite a section (or all) of the writing, including the edits.

Stretch

Stretch opportunities are set out within the writing long term plans for each year
group, giving opportunities to write even more independently.

Children will be making a change to their initial piece. This will be set out by the
teacher for most children, moving to independent choice for children working at
greater depth and those in UKS2.

Children are given the opportunity to look at models for the focus of the stretch
element. Often, they will have encountered these in reading lessons or previous units
of writing. The audience, purpose, form and style will be considered and an analysis
of what the changes will be, including structure and language features will be looked
at.

If needed, specific elements will be taught.

Children then apply the changes by rewriting all or a part of a final piece. When
finished, they will evaluate their stretch task with a peer or independently, linking to
audience and purpose.
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TEACHING METACOGNITION

Executive
Function

Children’s executive function (children’s cognitive processes that support their self-regulation) play a key role in their writing development. We aim for
all children to be able to self-requlate, learning to manage their own writing. We develop children’s strategies for self-regulation (or metacognition),
helping them to manage their progress towards their learning goal, through planning, monitoring and evaluation. We do this through:

* Teaching them to plan the strategies they will use to achieve their goal (e.g. completing a piece of writing).

* Encouraging them to self-question, monitoring their use of strategies in achieving the goal e.g. Describe your process to this point. What was a
barrier to your writing? How did you overcome this? What do you think you could do to prevent this from occurring next time?

* Prompting them to evaluate how effective the strategies have been e.g. What do you like best about this writing? Where did you struggle with this
piece? Where is an area you took a risk or experimented with something new? Was it successful? How do you feel about the piece overall?

We make sure to adapt our approaches in teaching these strategies, making sure they are appropriate to the age and stage of the children. We
encourage lots of talk for metacognition, with teachers modelling asking questions of themselves and the children across lessons in order to promote a
metacognitive approach to writing. We make use of modelling, shared writing, collaborative writing between children and opportunities to evaluate so
that the children can hear reasoning behind choices and explain their own decisions.

At Hurworth Primary School, we recognise that metacognition is an important step in writing instruction. We recognise that children do need feedback
on specific pieces, linked to audience and purpose, but that they also need to think beyond the product so that they are able to metacognitively reflect
and discuss their thinking, strengthening their writing for years to come.




CURRICULUM Can WE WANT ALL CHILDREN T0'ACQUIRE A WIDE VOCABULARY, AN UNDERSTANDING OF
OVERVIEW wrd“"‘() GRAMMAR AND KNOWLEDGE OF LINGUISTIC CONVENTIONS FOR WRITING, LEARNING 10
WRITE CLEARLY, ACCURATELY AND COHERENTLY WE WANT CHILDREN 10 WRITE FOR A

Z% * AMBITION FOR ALL RANGE OF CONTERTS, PURPOSES AND AUDIENCES.

We want all children to achieve and succeed within writing, and so we carefully consider children’s writing needs and barriers when planning our writing
lessons. We address any SEND needs and nurture talents and strengths. We follow the Lingfield Education Trust ‘Curriculum for ALL’ guidance to ensure that
all children can show the best version of themselves through our curriculum, as well as using the scaffolds and stretch tasks on the following pages.

In order to support children with SEND in meeting the ambitious curricular goals, we apply a range of specific support, adaptation and modification methods, specific to the child and their needs. These could

include:

*  Use of quality first teaching as a basis to support all pupils.
*  Use assessments to ensure appropriately ADAPTED work is given and to ensure gaps in learning are addressed.
*  Ensure steps to achievement are specific, small and guarantee progress, i.e. additional support on given areas of phonics through targeted and precise intervention.

4 *  Use of multisensory teaching and alternative recording methods, e.g. using photographs and typing if a child has fine motor skill difficulties when writing.
°: é *  Ensure resources are appropriate and accessible to the child with scaffolding and support.
e When teaching - e.g. visual, tactile, auditory and kinaesthetic approaches are used, such as supporting teacher talk with visual aids; using subtitled or audio described film/video.
E,::_ *  Approach English concepts at a level of understanding that is appropriate, e.g. for the highest needs pupils, grammar may be better taught by modelling, rather than through the use of explicit and metalinguistic vocabulary, such
S8 as verbs, adjectives, subordinate clauses, which will confuse some pupils.
=+ For recording — alternatives to written recording are offered, e.g. drawing, scribing, word processing, mind maps, digital images, video, voice recording.
*  Use visual aids or other concrete supports when dealing with abstract topics — for example, teaching about rhythm in poetry through clapping and pacing.
*  When teaching poetry and texts that make high language demands, use active teaching strategies, such as drama — e.g. to explore a scene from Shakespeare, or build sound collages for a poem.
*  Use symbols, pictures, puppets etc. to support understanding of character, setting and story events.
-'é " *  Use of film and video — these are powerful tools to support English learning, particularly in relation to storytelling and the study of literature. Deaf pupils and pupils with speech language and communication needs may require
= 20 i b subtitles to gain full benefit from these media.
=& 2 = * Preteaching of pertinent vocabulary will support learning — display key words linked to vocabulary for the children and have vocabulary mats present at desk.
<‘_ 2 S N Vocabulary maps and word banks to be displayed around classroom and at pupil’s desk as a reference point.
..0,~§ SE - Use of visuals alongside vocabulary to bring meaning to words.
e 8 E S . Useof own communication methods | aids — such as PECS, Makaton, writing, drawing.
N E S 9 9
il 8.2 ¢ Use of sentence stems to frame answers,
pw ;
£ = *  Allow verbal responses where necessary — no pressure on always recording.
< E *  Use of multisensory teaching and alternative recording methods, e.g. using photographs and typing if a child has fine motor skill difficulties when writing.
7 *  Awareness of sensory needs, modification of learning environment — be aware of light sensitivity, loud sound aversions, position within the classroom to minimise stress and maximise learning.

*  Modifying visual sources e.g. pictures, text — this may include enlarging resources or adapting to suit the needs of the child.
*  Always provide a range of accessible materials, e.g. chunky pencils for grip, pencil grips, enlarged texts, coloured overlays etc.
*  Provide activities that require movement for pupils who learn best through doing and for pupils who find it difficult to sit still for long periods - e.g. role-play, using the interactive whiteboard with pupil involvement
*  Use of ICT to support learning in place of writing - accessibility features are used to include pupils with physical needs as appropriate:
*  keyboard shortcuts instead of a mouse
* a foot-controlled mouse
* a head-controlled mouse or a wireless mouse
*  screen filters to cut down glare
* increased font sizes for screen extension — in any case, fonts used in printed material should not be smaller than 12 point (24 point for screen presentations)
e clear font type (normally sans serif, such as Arial or Comic Sans)
*  appropriate contrast between background and text, and/or ” a talking word processor to read out text
*  Reseating of the child in class to a less ‘busy’ position.
*  Opportunities for small group and partner work to take stress away.
*  Careful questioning to alleviate any anxiety around ‘on the spot’ questions or asked to read out loud.
*  Conversation around comfort levels in class, what causes the child stress? Is there a key area of the English curriculum which may trigger a response?

Sensory | Physical Needs

SEMH
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Some children show skill, knowledge or aptitude above that which is typically expected for their subject, for their age. It is important that these children are afforded the opportunity to shine.

* Greater Depth expectations for writing are clearly stated within the year group writing plans

* Pupils can write for a wider range of audiences and purposes with the need of limited support with a specific ‘voice.’

 Children use different sentence types and lengths, being aware of how their audience affect their tone and style, or writing with a ‘reader’s eye’, re-
reading and editing their own work to ensure it is enjoyable to read.

* The children can independently rewrite in a different genre, or write the next instalment of the story using what they have inferred and deduced from
a text, i.e. stretch/transformation of their writing.

* Skills taught are applied confidently, accurately and effectively in a range of writing.

*  Writing shows control and restraint both of word choices and structures. They often draw on models from reading, but manipulate them for their
own purposes.
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Ambition for ALL |

Indicators that children may be
working above their age related
expectations

% SCAFFOLDING WORK

Teachers use their assessment for learning to ensure that children receive appropriate scaffolds or adaptations to help them to become independent writers.
This is not limited to children with Special Educational Needs. Adaptations to writing provision could include (but are not limited to):

* Dictation

* Use of recording devices (e.g. talking tins)

* Writing frames

* Picture prompts

* Spelling resources (e.g. word mats, grapheme mats, word books)

* Handwriting resources (e.g. formation prompts, different writing implements)

* Use of working walls

* Support from an adult
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Assessment for Learning

peer-assess their work.

Assessment of Learning

Statutory assessment

that these judgements are accurate.

Children’s understanding of the features and structures being taught are assessed within lessons, through live feedback or marking or and
through reading of independent written work. Support is put into place where children have not understood. Where possible, children self- or

Summative assessment is completed through teacher assessment using our Trust Writing standards. Teachers used published pieces of work or stretch opportunities
to assess against these, in conjunction with drafts to ensure that children are able to do the elements independently. Within our long term plans, the assessment
indicators are split by term so that teachers can focus their assessment in on these elements.

Children in Year 6 are assessed as the Teacher Assessment Framework for writing. These assessments are set by the Department for Education as a way of making
sure children have mastered the basics when they leave primary school. Writing moderation through Sunderland Local Authority takes place on a cycle to ensure

()
% FREE WRITE FRIDAY

N
WHOLE SCHOOL WRITING

-

Each half term, all children are encouraged to take charge of their writing
within a Free Write Friday session, thinking about the audience, purpose and
form of a piece of writing that they would like to write. We encourage
parents to support the children in talking about their ideas before the children
come to school. The children love to use their imaginations and be creative in
their writing, presenting their writing however they would like. We celebrate
their ideas and link this to the audience and purpose that they have chosen.

Each year, we celebrate writing across the school through whole-
school texts or writing initiatives. We encourage children to work
together across year groups to gather and share ideas, creating a
real audience for their writing and encouraging the children to
become genuine authors.

The children also have the opportunity to reqgularly share writing
with other classes where they are their audience for a piece of
writing.
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IMPACT - HOW WILL WE KNOW WE ACHIEVED OUR AIMS?
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Children are
engaged and
thoughtful in
lessons, applying
newly-learned
language models
and structures.

\_

~
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\_

composed from
creative ideas and

drawing on reading

Writing is

is imaginative

through use of
ambitious
vocabulary,

and discussion.

é )

Children’s
transcription and
grammar skills
develop
progressively as
they move through
school, reducing
their cognitive load
to allow them to
focus on
composition and

J

\ Write for meaning.

6
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Writing is of a high
quality; it is
purposeful, suitable
for a range of
contexts and
considers the
intended audience,
making choices in
language and
presentation to

(Chlldren take prlde\

in their writing.
Their
understanding of
the writing process
helps them make
good progress, with
a high percentage
achieving age-
related expectations
or working at

-

Children have
strong writing skills
that allow them to

access the whole
curriculum and
transition to
secondary school
with confidence.

\ Mmeet their needs. /

\ greater depth. )

\_

~

J

( Children apply \

speaking and
listening skills to
communicate
effectively through
writing. They draw
on reading when
writing, using text
and language
structures to craft
meaningful pieces

of writing.
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